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�

1) What does class management mean to you?

(List a few ideas about what it means to you.)

2) What is the most important component of class 
management for you?

(one that challenges you or one that provokes discussions 
in your class or among teachers you know)

2

What is class management?



�

1) Determining factor in the students’ learning.
2) Often defined in reference to the ensemble of rules 

and procedures established by the teacher for 
structuring the students’ behaviours and as a way 
of inviting them to participate in educational tasks. 
However, research has led to a wider definition.

When students are participating, it is a sign that order 
in the classroom has been acquired and

the class is under control.
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Class management: an overall view



�
Class management is the ensemble of things done by a 
teacher to create and maintain conditions that are 
conducive to teaching and learning.

• What can the teacher do to maximize the time that a 
student is learning?

• What does research tell us about how effective 
teachers behave, that is to say the teachers that get 
their students involved in their learning and keep 
them involved?

It is possible to identify 6 categories of characteristic 
actions of effective teachers.
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Class management: an overall view



�
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�
Ensemble of the teacher’s concerns and methods of taking action 
regarding the temporal organization of the class.

• One of the aspects of time management is maintaining a 
sustained pace and the fluidity of the activities assigned to the 
students, or as we say in the jargon of the field, momentum 
(Kounin, 1970).

• Carefully considering the duration of activities (for example, 
thinking about one’s propensity to underestimate the time it will 
take to give a formal lecture or for proposing activities that take 
too much time) and the number of activities.

• Carefully considering transitions (from one activity to another). 
They are the source of the majority of discipline management 
problems (Nault and Lacourse, 2007).

• Tips: start your class on time, plan transitions, develop routines 
for managing working in groups.
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Time management 



�
Ensemble of the teacher’s concerns and methods of 
taking action regarding the physical layout of the room 
and the management of the accessibility of the materials 
and equipment required for teaching and the students’ 
work.

• Burden (1995, cited by Nault and Lacourse, 2007) 
identified six functions of the classroom space that 
a teacher can act upon for managing space.

• Nault and Lacourse (2007) also highlighted the 
importance of a classroom layout that is adapted to 
teaching strategies.
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Management of space



�
1) The function of security and comfort (for example, 

temperature, lighting, safety equipment, etc.).
2) The function of pleasure: making the room attractive.
3) The function of socialization: promoting different types of 

exchanges (for example by trying out different arrangements 
for the desks in a U shape, in islands, etc.).

4) The function of belonging: personalizing the room.
5) The function of instrumentation: laying out the space and 

preparing the materials and equipment required for the 
students’ work (accessibility), and managing the use of 
materials (putting things away, etc.).

6) The function of intellectual development: a layout that allows 
for several types of teaching (formal lectures, teamwork, 
exploration, etc.).
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Management of space, the six 
functions according to Burden



�
Ensemble of the teacher’s concerns and methods of taking action 
with respect to getting the students to cooperate and maintaining a 
positive atmosphere (see cooperative learning).

• Research indicates that teachers who maintain a close rapport 
with their students, who make use of touching in a socially 
appropriate way, who make frequent eye contact and who 
organize the classroom according to the type of interactions 
have a positive influence on their students (Gauthier et al., 
1997).

• A positive atmosphere can also be related to the democratic 
management of the classroom (recognizing the students’ right 
to be heard, involving them in the decisions about the 
classroom operating procedures, etc.).
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Management of interactions 
and cooperation



�
Ensemble of the teacher’s concerns and methods of taking action with 
respect to the students’ commitment in the tasks which are proposed 
to them and the supervision of students’ work.

• It is goals which stimulate and organize the students’ activity: 
clear goals and instructions indicating the methods for attaining 
them.

• Providing a clear framework for the students’ work: formulating 
clear instructions and clearly stating the steps of each new 
activity.

• Taking into account the nature of the proposed activities (for 
example, the fact that a student has a higher level of uncertainty 
when engaging in the resolution of a problem than he does while 
memorizing something) and their level of difficulty.
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Management of interactions and 
supervision of students’ work



�
� Effective teachers supervise students’ work whether it is 

individual work or in groups.

� Research indicates that it is important to not let students 
perform individual work without supervision.

� The teacher “uses the entire the classroom”: he moves around, 
he supervises in such a way as to gather information that 
allows him to ask questions, to give brief explanations and to 
provide reinforcement (Gauthier et al., 1997).

� Effective teachers walk around the classroom, maintain 
sustained visual contact with the students (a state of 
permanent vigilance) and interact with the students.
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Management of interactions and 
supervision of students’ work



�
Gauthier et al. (1997) identified two aspects for 
managing the supervision of students:

1) Outright monitoring (paying attention to the unfolding of 
the activities, being vigilant).

2) Recognition of deviations with respect to the expected 
actions and rapid intervention to refocus the students’ 
work towards what is expected.
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Management of interactions and 
supervision of students’ work



�
Ensemble of the teacher’s concerns and methods of taking action 
regarding communication with students and the proper attitudes 
to adopt depending on the situation.

• Communication concerns both the non-verbal (posture, 
gestures, facial expressions, eye contact) and the verbal 
language.

• Be aware of your postures (students can sense anxiety in the 
way a teacher is glued to his desk, a lack of motivation by the 
way the teacher is sitting, etc.). Do not fear eye contact.

• Your voice, elocution, intonation, expression and the rate of 
speaking allow you to keep the students’ attention (or not) 
(Nault and Lafrance, 2007).
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Management of communications and 
professional attitudes



�
� Research points out that a positive classroom atmosphere is 

based upon the teacher’s high expectations regarding the 
students’ success, their social behaviours and a “you can do 
it” type of attitude.

� Several teacher attitudes seem to be perceived as favourable 
by the students: being encouraging, friendly, pleasant, fair, 
democratic, personal, sympathetic, benevolent, etc.

� Effective teachers are open to students’ ideas and are 
enthusiastic about teaching; they care about their students. 
They are expressive and convey their feelings skillfully.

14

Management of communications and 
professional attitudes



�
� When there is a conflict, effective teachers remain calm and 

are able to maintain a relatively neutral level of emotion with 
the goal of both keeping their cool and avoiding emotional 
escalation (the idea is to not let one’s emotions show so that 
students follow the example and don’t let their emotions get 
out of control).

� Using humour and laughing about things can be good ways 
of creating a positive atmosphere and defusing conflicts.

� Ziu (1979) showed that, from the students’ point of view, 
humour is a teacher’s most important quality; humour helps 
establish a sense of belonging to a group (“He is laughing at 
the same things as us, he is one of us”).
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Management of communications and 
professional attitudes



�
Ensemble of the teacher’s concerns and methods of taking action 
with respect to establishing and maintaining the rules of operation 
and a code of conduct in the classroom.

• The average frequency of interventions to correct behaviour 
problems is about 16 times per hour (Doyle, 1990).

• Most of the time these problems are minor disruptions (idle 
talk, not participating in the activities, undesired movements, 
etc.).

• In these cases, successful interventions with the student tend 
to be done in private, without the rest of the group being 
aware (Gauthier et al., 1997) in such a way as not to disrupt 
the flow of the class (keep the momentum going).
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Managing discipline



�
• Research shows that in such cases, teachers who 

manage effectively use non-verbal language and 
signals that are discreet (gestures, eye contact, 
physically getting closer).

• Disruptive incidents increase proportionally with 
the physical distance between the teacher and the 
students. Research shows that it is in the teacher’s 
best interest to manage his movements in the 
classroom and to make use of his physical distance 
to the students.

• Verbal interventions consist of reprimands 
following classic formulas such as: shush, wait, no, 
stop!
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Managing discipline



�
• Effective teachers are the ones who show that they are 

skillful at establishing rules and procedures right at the 
beginning of the year (Gauthier et al., 1997).

• The rules of conduct should be written down and 
reviewed at the beginning of the year and on a regular 
basis thereafter (Gauthier et al., 1997).

• At the beginning of each module, the teacher reminds 
the students of the rules or makes requests that refer to 
those rules.

• The establishment of rules has a significant impact on 
learning. It reduces the number of interruptions during 
the lessons and provides the students with a predictable 
environment.
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Managing discipline



�
� The management of discipline is based on the establishment 

of a code of conduct in the classroom. In fact, interventions by 
the teacher remind the students about the expected 
behaviours and reassert what the desired behaviours in the 
classroom are.

� The code of conduct is based upon the teacher clearly defining 
his expectations, his duties and rights and on respecting the 
expectations of the group. Its goal is to create a framework for 
managing behaviours susceptible of disrupting teaching and 
learning. 

� The teacher, with the collaboration of the students, establishes 
the operating procedures and the consequences for infractions 
(see class challenge) of the rules depending on the various 
situations (attendance, evaluation, individual work, 
laboratories, workshops, assignments, etc.).
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Establishing and maintaining 
rules of operation



�
The teacher has the responsibility to implement 
rules:

� That are likely to prevent most unacceptable behaviours 

� That allow the unacceptable behaviours to be reoriented in 
a positive way 

� That promote the establishment of a trusting relationship 
between the teacher and his students

� That are viewed as being fair and equitable by the students 

� That are effective and easy to apply 
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Establishing and maintaining 
rules of operation



�
A few principles for establishing a code of conduct:

� Formulate rules that are clear, concise, unambiguous and few in number.
� Example of a rule for attendance: “I get to class on time.”
� Example of a rule for interpersonal relationships: “I respect the words 

and actions of others.”
� Example of a rule for the use of material: “I take care of classroom 

property.”
� Each rule should either be justified by using the students’ comments 

(what are the reasons behind such a rule? The latecomers disrupt the 
flow of the lesson, they delay the starting of the class, they make the 
teacher repeat what has already been said, etc.) or by referring to 
professional situations (code of ethics).

� Precise and proportional consequences should be stated: “When I am late 
I must make up the time lost during the break.”

� The code of conduct in class can be related to a professional code of 
ethics. These are the rules that are written in the code of conduct of the 
school and the practices of a programme.
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Establishing and maintaining 
rules of operation



�
1. Let the students know what my expectations are as a teacher: the 

behaviours I expect of my students (how would I like them to act?) and 
those that I will not tolerate (what irritates me as a teacher?).

2. Have the students express their expectations regarding operating 
procedures in class (and draw their attention to matters which affect the 
working climate).

3. With the help of the students, establish a limited number of rules of 
operation and keep a record of them, for example, in the form of a 
contract.

4. Use the rules to highlight the students’ efforts (and to make them aware 
of maladjusted behaviours). 

5. When deviations from the rules arise, intervene discreetly, be consistent 
and coherent in the application of the rule (for example, ask students to 
raise their hand if they want to speak: then only allow students who have 
raised their hands to speak).

6. If the problem persists, discuss it in private with the student and try to 
find tools which will help him or her control his or her behaviour.
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How to establish a code of 
conduct



�
1. Don’t establish consequences that are out of proportion with what the 

student has done.
2. Use the principle of intervening minimally (Archambault and 

Chouinard, 2007).
3. Give preference to logical consequences rather than resorting to 

punishments.
4. The idea is to find a way to get the student to learn the appropriate 

behaviour.
5. The function of punishment is only to eliminate the disruption, but it 

does not teach the appropriate behaviours.
6. Research indicates that punishment gives rise to an unfavourable 

learning environment which is not conducive to learning.
7. The function of logical consequences is to teach the appropriate 

behaviours. For example: “If I arrive late then I must make up the lost 
time at the break.” Have the student perform a correct behaviour when 
the student has just produced some unruly behaviour (aggressiveness, 
breach of workplace health and safety rules).
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What are the consequences for a 
student who breaks a rule?



�
Categories of problems Examples

Inappropriate behaviours that do not create a 
problem

Whispering, daydreaming

Inappropriate behaviours that create minor 
problems

Not observing the classroom rules (leaving one’s 
seat, eating, throwing things, chit-chatting, etc.). 

Inappropriate behaviours which create major 
problems but whose scope and effects are limited

Behaviours that disrupt the class (not finishing an 
assignment, doing something other than what was 
asked, refusing to do an assignment, breaking 
equipment, hitting another student).

Inappropriate behaviours which escalate Behaviours that become commonplace (constantly 
defying the teacher, completely refusing to 
cooperate, persisting in a behaviour after the 
teacher has asked the student to stop, etc.).
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What are the categories of behaviour problems 
(Archambault and Chouinard, 2009, p. 232-233)?



�
1. Intervene by referring to a code of 

ethics.
2. Intervene by using a contract based 

code of conduct.
3. Intervene with the help of a 

roadmap.
4. Intervene by using a self-instruction 

card.
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Tools for teaching student
self-control



�
� When a disruption is clearly a violation of the rules of 

operation of the classroom (defying authority, immoral 
acts, verbal or physical aggression), the teacher’s 
reaction should be seen by the class. That way, the 
students are more aware of the teacher’s actions.

� An effective teacher tries to get the offending students to 
accept the responsibility for their transgressions 
(Gauthier et al., 1997). He lets them know what the 
acceptable behaviour is and what the eventual 
consequences are if the inappropriate behaviour is 
repeated (Gauthier et al., 1997).
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Managing discipline



�
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Six components of effective
class management



�

Imagine that a violent altercation erupts between two 
students.

1) How will you react and behave?

2) How would you intervene?

3) Which components of class management are 
involved?
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Class management: discipline 
and teacher behaviours



�
• The following corrective measures apply to major 

inappropriate behaviours:

– Put an end to the inappropriate behaviour.
– Apply an appropriate and coherent consequence.
– Remain calm, but be firm.
– Always apply the same consequence for the same 

behaviour.
– Indicate what the correct behaviour is.
– Be prepared to use harsh measures.
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Managing discipline



�
Glaser (1982) proposed a five step process:

(1) Have the student describe his or her unruly 
behaviour; 

(2) Lead the student to evaluate his own behaviour;

(3) With the student, establish a precise, realistic and 
temporary plan for improving his behaviour; 

(4) Obtain a commitment to improved behaviour; 

(5) Don’t accept excuses, don’t punish, and don’t 
criticize.
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Managing discipline



�
� Class management is comprised of an ensemble of 

devices, methods of taking action, rules and 
procedures implemented by the teacher with the 
participation of the students to create and maintain a 
structured atmosphere that is conducive to teaching 
and learning.

� When class management concerns the period of 
interaction (work done in the presence of the 
students), research shows that planning class 
management is even more important. 

� Class management is vitally important and is a 
prerequisite to the management of the subject matter.
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In conclusion



�
� Historically, class management has been a bit of a battleground 

between the theories of behaviourists and those of humanists.
� For behaviourists, the focus is on establishing desired behaviours 

and eliminating undesirable behaviours through the use of 
positive and negative reinforcement (Neo-Skinnerian and Canter 
models).

� For humanists, the focus is on the recognition of the rights of the 
students and requiring them to be accountable for their actions, 
the quality of teacher-student communication and relationship as 
well as the democratic exercising of authority (Glaser model and 
Gordon model).

� A more recent evolution of the theory focuses on developing the 
students’ learning strategies and the cooperation of students and 
teachers in the establishment of classroom operating rules and 
procedures.
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In conclusion



�

Moral of the story
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